The English Teacher Vol. XXXIX: 194-204

EFL COLLEGE LEARNERS’ PERCEPTIONS OF
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ABSTRACT

The present study investigated EFL college learners’ perceptions of self-selection of extensive
reading materials after five months of supplementary extensive reading for a college reading
course. The participants were free to choose either graded readers or authentic fiction or non-
fiction books for their extensive reading. The results indicated that the majority of EFL college
learners actually enjoy extensive reading and found it helpful. The adult EFL learners seemed
to prefer authentic books to graded readers although graded readers provided a great variety of
books for them to choose from. In addition, the participants stated that too many uninteresting
graded readers caused difficulty in choosing suitable books to read.

Introduction

Extensive reading (ER) has been discussed and used as a popular method to improve
EFL or ESL learners’ reading in language classrooms for decades. In extensive
reading, language learners read a large number of books on a constant basis to
develop their general reading skills, to become fluent in reading, to notice language
patterns, and to expand their vocabulary. Extensive reading is beneficial to language
learners. Nuttall (1996) proposes that “the best way to improve your knowledge
of a foreign language is to go and live among its speakers. The next best way is to
read extensively in it” (p.128). Numerous scholars (Day & Bamford, 1998; Elley &
Mangubhai, 1981; Grabe, 1995; Hitosugi & Day, 2004; Mason & Krashen, 1997)
discuss the benefits of implementing extensive reading. Day and Bamford (1998)
state that “Students increased their reading ability in the target language, developed
positive attitudes toward reading, had increased motivation to read, and made gains
in various aspects of proficiency in the target language, including vocabulary and
writing” (p. 33). Some researchers have also claimed that extensive reading is indeed
essential in improving L2 learners’ fluency because learners it leads to learners
acquiring vocabulary, and increasing their reading speed automatically (Blevins,
2005; Iwahori, 2008; Samuels 2006).

Based on the research on extensive reading and the experiences of language teachers,
Day and Bamford (2002) propose 10 principles of extensive reading:
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The reading material is easy; a variety of reading material on a wide range of topics
must be available; learners choose what they want to read; learners read as much
as possible; the purpose of reading is usually related to pleasure, information, and
general understanding; reading is its own reward; reading speed is usually faster
rather than slower; reading is individual and silent; teachers orient and guide their
students; and the teacher is a role model of a reader (pp.137-140).

The ten principles provide language instructors with guidelines for conducting
successful extensive reading. The principles say that the teachers need to provide
easy materials on a variety of topics at different levels; learners are independent
readers free to choose reading texts to read for pleasure at their own learning
pace; and teachers play the role of facilitator and are role models. To satisfy these
guidelines graded readers of diverse topics and levels are suggested and usually
used in most extensive reading.

Graded Readers

Graded readers or “Language learner literature” are simplified texts specially written
for L2 learners at various levels of language proficiency (Day & Bamford, 1998)
and carefully divided into reading proficiency levels to improve language learners’
reading competency (Waring, 2005). Graded readers are “extended texts, mostly
fiction, written in language reduced in terms of structures and vocabulary” (Hill,
1997, p. 57). By restricting the number of words and simplified grammar structures,
graded readers provide comfort and confidence for L2 learners reading in foreign
language. Graded readers are commonly of two types: the rewrite and the simplified
original.

The purpose of graded readers is to assist learners in developing adequate fluency at
one level so that they can move on to the next level. This use of graded readers is widely
accepted as ameans of improving reading proficiency. An increasing number of studies
have also revealed the necessity and benefits of using graded readers in extensive
reading, and they maintain that the simplified texts are as important and useful as
authentic materials for language learning. Alderson and Urquhart (1984) declare
that “we are committed to believing that simplified texts can be authentic” (p. 198),
while Shizuoka (2000) asserts that authentic reading and listening are normally
more difficult. The gains for incorporating graded readers in language classroom, as
Shizuoka points out, include increasing comprehensible input, making L2 literature
accessible and enjoyable, encouraging learners to take responsibility for their
learning, accommodating almost any level of learners, and developing good English
reading habits.
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A good number of studies on extensive reading emphasize that reading materials
should be enjoyable and easy to understand. Nuttall (1982) indicates that the
enjoyment of reading has a far greater influence than any other kind of motivation
in language learning. The aim of graded readers is to provide an appropriate level of
language, length of story, and theme. Satisfying these requirements is crucial at any
level of language learning, from beginning to advanced.

However, graded readers do not seem to be able to motivate post-intermediate
level learners or college students and they might not enjoy reading graded readers.
Several scholars state that replacing graded readers with authentic materials or
incorporating authentic texts in extensive reading programme is better for language
learners in enhancing their language proficiency. Widdowson (1990) asserts that
“the language presented to learners should be simplified in some way for easy access
and acquisition. Nowadays, there are recommendations that the language presented
should be authentic.” (p. 67).

Authentic materials

Authentic texts are materials written for native speakers, not for language learners.
Jordan (1997) says that authentic texts are materials not written for language teaching
purposes. However, authentic texts are important for language learning, because
they increase students’ motivation for learning, and expose them to ‘real’ language
(Guariento & Morley, 2001). Research studies have investigated the benefits of
using authentic materials in language classrooms. As Richard (2001) indicates the
primary advantages of implementing authentic materials are to have a positive effect
on learner motivation, to provide authentic cultural information and exposure to real
language, to relate more closely to learners’ needs, and to support a more creative
approach to teaching.

Carbery and Yoshida (2003) conducted a study using two authentic fiction texts
for extensive reading at post-intermediate college level, and the results revealed
that students were motivated to not only finish the books but also enjoyed
discussing the themes, language and characters. Wu (2005) explored the effects
of using popular fiction as reading materials in extensive reading on EFL
learners’ reading and writing ability. The subjects were fifteen junior students
majoring in English and the results showed that the use of popular fiction aroused
various reactions from the participants. The students reported positive feedback
on the use of a popular fiction, and their attitudes toward authentic materials
became affirmative after they gained confidence on completion of the assigned
fiction texts.
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Alarge number of studies on extensive reading focus on the effectiveness of extensive
reading in EFL or ESL settings and the benefits of using graded readers, However,
no studies have investigated EFL learners’ perceptions of book selection—graded
readers or authentic books in ER. Therefore, in the present study the following
research questions are addressed:

1 What are EFL college learners’ perceptions of extensive reading?
2 What are EFL college learners’ preferences and opinions on extensive reading
materials with regard to graded readers and authentic books?

Methodology

Participants

A total of 108 EFL freshmen majoring in English participated in the study for
five months. They had passed the College Entrance Exam and were enrolled in an
Applied English Department in northern Taiwan. The majority of them had studied
English for at least nine years and their English proficiency was at intermediate
level. In their first-year of college study the participants took some basic courses,
such as reading, writing, and grammar as required courses in the department.
In the basic reading course, in addition to intensive reading in class, extensive
reading was part of the course requirements and students had to read as many
books as possible outside the classroom. They could choose whatever English
books they liked, either graded readers, authentic fiction or other types of
authentic material, and were asked to complete a written report for each book
they read. The purpose of the written reports, with different questions in various
report sheets, was to provide evidence of reading and check on the participants’
understanding of the books. The questions in the written reports included “Write a
letter to one of the characters in the book,” “Top 10 List - list ten things you learned
from this book,” or “As a literary agent, write a letter to a publishing company
designed to persuade them to publish this book.” Meanwhile, they also recorded
each book they read, listing the date they finished reading, the total number of
pages, the level of each graded reader or authentic book, type of the book such as
romance, or mystery, the difficulty level of the book in their opinion, the percentage
of unknown words they encountered, and the degree of enjoyment for the book.
The book record allowed the participants to check their efforts in extensive
reading.

Research Design

Unlike the usual extensive reading in foreign language learning, the materials used
for extensive reading in the present study included graded readers from various
publishers (for example, Oxford, Heinemann, Longman, Cambridge, and Penguin),
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ranging from level 1 to level 6, with 300 to 3,000 headwords respectively, and
popular fiction such as The Twilight series, Harry Potter series, Kite Runner, or any
other type of authentic book (fiction or non-fiction) the students enjoyed reading.
Enjoyment was the primary concern for them in choosing English materials, and
reading for pleasure was emphasized. The participants were free to decide on the
level suitable for their reading, and the type of books. Forepart from implementing
extensive reading outside the classroom, intensive reading activities to improve
participants’ reading comprehension, reading strategies, and reading speed were also
carried out in class.

Procedure

The participants were asked to record what they read and provide details about
the book’s title, the publisher, the level of graded reader or authentic material, and
the type of book. They were also required to give their opinions about their level
of enjoyment of the book, and the percentage of comprehension of the book based
on their own judgment. After implementing extensive reading for five months, a
questionnaire to investigate the participants’ choice of books, opinions and attitudes
toward extensive reading was administered. The purpose of the questionnaire was
to investigate the background of the participants, their reading habits in either their
native language or English, hours spent in reading outside the classroom, the reasons
of choosing suitable books, and their preferences for graded readers or authentic
materials.

Results

Research Question 1: What are EFL college learners’ perceptions of extensive
reading?

Table 1 shows the participants’ opinions about ER. The results show that the
majority of the participants indeed enjoyed ER (n=86). Comparing the participants
who loved reading English with those who did not, most of the participants who
enjoyed reading thought ER was ok (n=69), and more than half of the participants
who did not like reading English stated that ER was ok (n=17). That is, even the
participants who did not like reading English still enjoyed ER. To further study the
participants’ book selection with regard to their enjoyment of reading English, the
results in Table 2 indicate that the number of the participants who enjoyed reading
English and chose graded readers (n=44) was close to the number of the participants
who selected authentic books (n=37). In addition, most of the participants who did
not enjoy reading English chose graded readers (n=22), but only five participants
chose to read authentic books.
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Table 1: The Participants’ Opinions on Extensive Reading

. . Enjoy reading Not enjoy reading
Opinions on ER English English Total
Very much 12 0 12 (11%)
Ok 57 17 74 (69%)
No opinions 4 5 9 (8%)
Alittle 7 5 12 (11%)
Not at all 1 0 1 (1%)
Total 81 27 108 (100%)
Table 2: Comparison of Participants’ Book Selection Based on
Enjoyment of Reading in English
Enjoy reading Not enjoy reading
English English Total

Reading graded readers 44 22 66
Reading authentic books 37 5 42
Total 81 27 108

Research Question 2: What are EFL college learners’ preferences and opinions
on extensive reading materials with regard to graded readers or authentic books?

A questionnaire was administered to investigate the participants’ preferences and
opinions on extensive reading materials. Table 3 reveals the results of the comparison
between the participants’ current and future selection of reading materials. More
participants selected graded readers (n=66) as extensive reading materials; however,
when asked about their future selection of reading materials, more participants
indicated that would choose authentic books (n=60) as their future extensive reading
materials. The results demonstrate that an increased number of participants would
choose authentic materials rather than graded readers. That is, more participants
would like to try reading authentic books, and some of them might indeed enjoy
reading authentic books and desire to keep on reading authentic books in the future.
Regarding the differences between participants’ current and probable future selection,
the results in Table 4 show that 38 out of 66 participants who currently chose graded
readers will continue to read graded readers, but 28 of them will try to read authentic
books in the future. On the other hand, 32 out of 42 participants will keep reading
authentic books while only ten participants may try to read graded readers for their
future extensive reading.
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Table 3: Comparison of the Participants’ Current and Future Selection for
Extensive Reading Materials

Selection
Current Future
Materials
Graded readers 66 48
Authentic books 42 60
Total 108 108

Table 4: Cross-tabulation of the Participants’ Current and Future Selection of
Extensive Reading Materials

Future selection Total
Graded Readers  Authentic Books
Current Graded Readers 38 28 66
selection Authentic Books 10 32 42
Total 48 60 108

It was surprising that some students indeed loved reading authentic books, which are
probably more difficult and challenging for freshmen. The participants’ perception
with regard to graded readers and authentic books is displayed in Table 5. The number
of students who thought authentic books (n=30) were helpful was slightly more
than the students who considered graded readers helpful; however, more participants
(n=8) considered graded readers unhelpful, while only two participants considered
authentic books unhelpful. Concerning the responses about the difficulty level
of extensive reading materials, the majority of the students had neutral opinions.
However, the number of students (n=23) who thought graded readers difficult was
smaller than those who thought them not difficult (n=46). Moreover, more students
(n=27) thought that graded readers were suitable to their reading level than those who
chose authentic books (n=6).The results may explain the variety of graded readers
produced by different publishers. This allows students to select books suitable to
their level. Compared to authentic materials written for native speakers, the books
seemed to have a similar difficulty level for the EFL readers.
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Table 5: Comparison of Participants’ Opinions on Graded Readers and Authentic Books

Participants choosing Participants choosing

Opinions graded readers authentic books Total
Helpful 28 30 58
Unhelpful 8 2 10
Easy 23 1 24
Ok 54 47 101
Difficult 0 46 46
Suitable to my reading

level 27 6 33

In addition to the investigation of the participants’ opinions about graded readers
and authentic books, the present study also investigated whether students had
difficulties in choosing suitable books to read. The results revealed that more than
half of the participants pointed out that they indeed had difficulty in choosing a
book to read (n=60), and among them more participants were those who chose to
read graded readers (n=36) (see Table 6). Table 7 reveals that among the reasons
they had difficulty in book selection were because there was “nothing interesting”
(n=25), “too many choices” (n=20), and that they were “unsure about the level”
(n=18). For those who chose graded readers, “nothing interesting” and “too many
choices” caused difficulty in choosing a book, while for those who selected authentic
books, “unsure about the level” caused them some problems in choosing a book to
read. The graded readers, which are simplified texts, did not not interest these EFL
readers. As Nuttall (1982) says, no matter how good the simplification is, something
is always lost. Many features such as similes, metaphors and elaborations seem to
be excluded in graded readers. As a result, students may are note exposed to the
authentic language which allows non-native speakers to experience real expressions
and the use of the target language.

Table 6 Comparison of Participants’ Opinions about Difficulty in
Choosing Suitable Books to Read

Response Participants choosing Authentic books Total
graded readers

Difficulty 36 24 60

No difficulty 30 18 48

Total 66 42 108
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Table 7: Comparison of Reasons for Difficulty in Selecting Suitable Books to Read

Par'ticipants Participants choosing
Reasons choosing graded . Total
readers authentic books

Nothing interesting 20 5 25
Too few choices 2 6 8
Too many choices 14 6 20
Unsure about the level 6 12 18
All books are difficult 3 0 3
Others 0

Total 45 31 76

Discussion

The present study investigated EFL college learners’ perceptions of ER and their
preferences and opinions on extensive reading materials with regard to graded
readers or authentic books. The results indicate that 80% of the participants (N=108)
indeed enjoyed ER including those who did not like reading in English. The
participants who did not enjoy reading in English tended to choose graded readers.
This probably is because graded readers offered a variety of books at different levels
from beginning to advanced for the learners to choose. As Nuttall (1982) points
out, graded readers provide an appropriate level of language, length of story and
theme, and thus readers at any level could enjoy reading them. It was surprising to
find out that after experiencing extensive reading for five months, more participants
seemed to be more interested in reading authentic books. Although Alderson and
Urquhart (1984) state that “we are committed to believing that simplified texts can be
authentic;” graded readers do not seem to be enough for EFL college students at high-
intermediate level. According to Carbery and Yoshida (2003), for post-intermediate
students, graded readers seem insufficient to maintain interest and motivation, and
native fiction indeed motivates these high-intermediate students (Wu, 2005).

With regard to the participants’ opinions on extensive reading materials, more
participants considered reading authentic books helpful, and they are comfortable
with either graded readers or authentic books.

Conclusion, Pedagogical Implication and Limitations

The present study explored EFL college learners’ perceptions of ER and their
opinions on self-selection materials with regard to graded readers or authentic
books. The majority of the participants indeed enjoyed ER and asserted that ER
was helpful, and they were comfortable with reading materials either graded readers
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or authentic books. However, the participants seemed to prefer authentic books to
graded readers although graded readers provide a great variety of books for them to
choose from. However, the participants also pointed out that too many choices of
graded readers had inconvenienced them when choosing books, and some of them
thought graded readers were not interesting. On the other hand, although reading
authentic books was more difficult and challenging, the participants prefer to select
authentic texts in ER. It seems that graded readers may not be able to interest and
motivate adult learners at high-intermediate level. Reading texts are actually a key to
motivating students to keep on reading. The instructor who is willing to implement
ER in reading may need to be careful about the selection of reading materials and try
to find reading materials suitable for students’ level and meet students’ needs. The
alternative way to only using graded readers is to introduce authentic materials or
fiction for students to choose from. Adult EFL learners might be more captivated by
authentic fiction or non-fiction with complicated plots or concepts. Authentic books
also provide EFL learners more freedom in book selection and this enables them
to engage in ER more extensively. Although the scope of the present study is not
sufficiently enough, the findings certainly provide some suggestions about the use of
reading materials in ER. Future studies may need to incorporate qualitative methods
to find out what adult EFL learners need in terms of reading materials in ER.

References
Alderson, J. C., & Urquhart, A. H. (Eds.) (1984). Reading in a foreign language.
Harlow, Essex: Longman.

Blevins, W. (2005). The importance of reading fluency and the English language
learner. The Language Teacher, 29, 13—16.

Carbery, S., & Yoshida, R (2003). Graded vs. Authentic: Do graded readers take the
fun out of reading? Proceedings of 16th Educational Conference, Melbourne.

Day, R. R., & Bamford, J. (1998). Extensive reading in the second language
classroom. Cambridge: Cambridge University Press.

Day, R. R., & Bamford (2002). Top ten principles for teaching extensive reading.
Reading in a Foreign Language, 14/2.

Elley, W. B., & Mangubhai, F. (1981). The impact of a book flood in Fiji primary
schools. Wellington: New Zealand Council for Educational Research and
Institute of Education.

Grabe, W. (1995). Why is it so difficult to make extensive reading the key component
of L2 reading instruction? Paper presented at the Reading Research Colloquium,
Annual TESOL Convention, Long Beach, CA.

203



The English Teacher Vol. XXXIX

Guariento, W., & Morley, J. (2001).Text and task authenticity in the EFL classroom.
ELT Journal, 55(4), 347-353.

Iwahori, I. (2008). Developing reading fluency: A study of extensive reading in EFL.
Reading in a Foreign Language, 20(1), 70-91

Hill, D. R. (1997). Graded readers. ELT Journal, 51(1), 57-79.

Hitosugi, C., & Day, R. R. (2004). Extensive reading in Japanese. Reading in a
Foreign Language, 16(1), 91-110.

Jordan, R. R (1997). English for academic purposes: A guide and resource for
teachers. Camxbridge. Cambridge University Press.

Krashen, S. D. (1982). Principles and practice in second language acquisition. New
York: Prentice Hall.

Mason, B., & Krashen, S. (1997). Extensive reading in English as a foreign language.
System, 25(1), 99—102

Nuttall, C. (1982). Teaching reading skills in a foreign language. Oxford: Heinemann
English Language Teaching.

Nuttall, C. (1996). Teaching reading skills in a foreign language (2™ Ed.). Oxford:
Heinemann English Language Teaching.

Richard, J. C. (2001). Curriculum development in language teaching. Cambridge:
Cambridge University Press.

Samuels, S. J. (2006). Reading fluency: Its past, present, and future. In T. V. Rasinski,
C. Blachowicz, & K. Lems (Eds.), Fluency instruction: Research-based best
practices (pp.7-20). New York: The Guilford Press.

Shizuoka, G. (2000). How are graded readers best used? JALT, November, 2000.

Swaffar, J. K. (1985). Reading authentic texts in a foreign language: A cognitive
model. The Modern Language Journal, 69(1), 15-34.

Waring, R. (2005). Graded and extensive reading: questions and answers. The
Language Teacher Online, 21(5), 1-6.

Widdowson, H. G. (1990) Aspects of Language Teaching. Oxford: Oxford University
Press.

Wu, M. (2005) Read to Enjoy: A case study using popular fiction in an EFL class.
Unpublished Master Thesis in Tamkang University.

204




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [660.000 864.000]
>> setpagedevice


