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ABSTRACT

This study looks into the self-efficacy of Malaysian ESL students (n=338) from a private
university in their ability to speak in English. These students are majoring in engineering
and technology. A questionnaire, designed by Idrus and Sivapalan (2007), adapted from
Bandura (1990) and Mikulecky et al. (1996), was used to assess the perceived self-efficacy
of the students on the three dimensions of ability, aspiration and activity perception. The
findings indicate that, in general, the students had high self-efficacy beliefs in their speaking
ability on all the three dimensions. The study also compared the students’ self-efficacy levels
in relation to year of study, gender and ethnicity. This paper discusses the findings and the
pedagogical implications for the teaching and learning of speaking skills among English
language learners.

Introduction
A major goal of formal education is to equip students with intellectual tools, self-
beliefs, and self-regulatory capabilities to educate themselves throughout life.
University students need to commit themselves to goals that give them purpose
and a sense of accomplishment. Without personal commitment to something worth
doing, they tend to be unmotivated, or pessimistic. A vision of a desired future
helps to organize their lives, provides meaning to their activities, motivates them,
and enables them to tolerate the hassles of getting there (Bandura, 2006).
Perceived self-efficacy, which refers to “a judgment of one s ability to organize
and execute given types of performances” (Bandura, 1997:21), plays a significant
role in predicting human performance in several areas of human effort (Mikulecky
et. al, 1996). Bandura (1993), for example, states that strong personal efficacy
beliefs enhance motivation and performance. Conversely, low efficacy beliefs are
characterized by low aspiration and weak commitment to goals. These individuals
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are more likely to become frustrated when they encounter difficult challenges, and
see these challenges as personal threats to be avoided rather than challenges to be
mastered.

Self-efficacy is explained in the theoretical framework of social cognitive theory
by Bandura (1986, 1997). Social-cognitive theory is based on the principle that
people are not entirely self-directed, nor do environmental forces primarily control
them; rather there is a reciprocal relationship between person, environment and
behavior (Bandura, 1986, 1993). How a person acts is determined by a combination
of interacting factors such as previous experiences with similar behaviors which
are either vicarious or first hand, environmental conditions and reflective thought
processes.

The last two decades have marked a period in which a series of reports from
the government, industry, and academia has questioned the state of engineering
and technology education in the country and shifted the focus to include soft
skills as part of the learning outcomes. This is because they see the importance
of soft skills to engineering and technology students. The Accreditation Board
for Engineering and Technology (ABET) in North America also has agreed that
engineering and technology programs must assess student competencies not only in
technical skills, but also in professional skills such as effective oral communication
(Ford, 2006). Rapidly changing technology, particularly information technology,
corporate downsizing, outsourcing, and globalization, have made soft skills even
more critical today (Shuman, 2005). Soft skills include effective communication,
presentation skills, analytical thinking, diplomacy, change management, problem
solving, team building, and listening. Hence, good oral communication skills
enhance soft skills.

The importance of oral communication skills in mastering a second language
is emphasized by Ellis (1985) when he points out that second and foreign language
acquisition involves the ability to use the sound and grammar systems to communicate
meaning. Oral communication means communicating orally in a manner which is
clear, fluent, and to the point, and which holds the audience’s attention, both in
groups and one-to-one situations. In second language learning, one of the biggest
difficulties for the learners to improve is the lack of self-confidence in using the
target language. They tend to be very reticent when it comes to communicating
or expressing their thoughts and ideas in the target language (Beebe, 1983; Katz,
1996; Lucas, 1984). This study focuses on engineering and technology students
only. Oral communication skills are essential for engineers and technologists who
aspire to carry out professional practice in the global arena. Communication skills
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basically constitute several core elements such as fluency in the English language
and the fundamentals of visual communication (Riemer, 2002).

The inability to communicate well in English has been named as one of
the causes of unemployment among university graduates. In August 2004,
a leading Malaysian newspaper reported the Government’s concern about
the increasing number of unemployed graduates, many of whom lacked
communication skills (Sibet, 2005). Sibet also points out that a survey by
JobStreet, a Malaysian employment agency, found a weak command of
English to be the most prominent factor (56%) for graduates’ unemployment
in Malaysia. Another leading Malaysian newspaper stated that a government
survey has revealed that many of the nearly 60,000 unemployed graduates
could not get jobs largely, due to poor English and communication skills.

A similar scenario was found among ESL/EFL students in Australia.
A study by Monash University showed that more than one-third of foreign
students graduating from Australian universities had very poor English skills
(‘Overseas graduates lack soft skills too’, Feb. 4" 2007). According to the
study, all graduates tested had enough command of the language to cope
in most situations but were still not capable of conducting sophisticated
discourse at a professional level. For engineering and technology graduates,
there is ample evidence that these graduates lack the required standard of
oral communication skills, particularly when compared to the needs of the
industry internationally (Riemer, 2002).

English has been widely accepted as the most widespread language
in the world (Kitao & Kitao, 1996). As a second language, it is also very
widespread. English is the prime means for communication, and can often
serve as the language between two people from two different cultures,
where English is not the native tongue. It is therefore very important for
university students to learn English and be able to master the language as
it could help them greatly in securing and keeping a job, especially with
multinational companies. These companies utilize English as the medium
of communication among the workers. Consequently, if students would like
to be a part of globalization, they must be able to communicate well in
English.

Thus, the aim of this study is to compare ESL engineering and technology
students’ self-efficacy level in relation to year of study, gender and ethnicity.
This paper discusses the findings and the pedagogical implications for the
teaching and learning of speaking skills.
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Self-efficacy in the Academic Setting

Several studies have been conducted especially in Asia on the concept of self-
efficacy in the academic setting. A study by Lau et al. (1999) assessed Hong Kong
students’ perceptions on listening, speaking, reading and writing in English as
their second language. The study focused on the overall feelings of competence,
adequacy, and affective reactions regarding the skills. Chan and Abdullah (2004)
found self-efficacy to be one of the elements that could shape a writer’s behavior in
writing effectively. In another study conducted in Malaysia, Wong (2005) found that
high self-efficacy pre-service teachers adopted more language learning strategies
than did low self-efficacy pre-service teachers.

Studies have also been conducted on ESL learners’ self-efficacy and its
relationship to English language achievement, and found that the subjects’
achievements corresponded to their perceptions of their own ability (Mahyuddin
et al,, 2006; Huang and Chang, 1996). In analyzing several research studies on
writing self-efficacy beliefs of young adolescents, Klassen (2002) found that in the
majority of the studies, self-efficacy was found to play a primary role in predicting
students’ writing behavior.

In reviewing the literature, it seems that although many studies have been done
on self-efficacy in second and foreign language learning settings, research on self-
efficacy with regard to speaking ability in second language learning, especially in
Malaysia is still lacking. Idrus and Sivapalan (2007) have filled this gap with their
study on the self-efficacy of pre-university ESL students at a private university in
Malaysia and found that the students had a high self-efficacy level on their ability
to speak in English. Much, however, needs to be researched to further understand
self-efficacy with regard to the students’ speaking ability. In order to enhance
students’ self-efficacy, we need to first understand their self-efficacy level. This
led the researchers to conduct this study in order to look further into the area.
This study specifically looks into the perceived self-efficacy of engineering and
technology students, which has never been investigated before.

Objectives of the Study

Based on the theoretical explanations on self-efficacy and the findings of previous
studies, it is the aim of this study to look into the self-efficacy of ESL students from
a private university in their ability to speak in English. Specifically, the objectives
of this study are:
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1 To find out the differences in self-efficacy in speaking English between pre-
university and final year students.

2. To find out the differences in self-efficacy in speaking English between male
and female students.

3. Tofind out the differences in self-efficacy in speaking English between students
from different ethnic groups.

Methodology

A 24-item survey questionnaire, designed by Idrus and Sivapalan (2007), adapted
from Bandura (1990) and Mikulecky et al (1996), on self efficacy was used in
this study. The first dimension contains 11 items that primarily address students’
perceived ability to speak English. This dimension is labelled ability and measures
traits such as ability to participate in discussions conducted fully in English, ability
to communicate with lecturers and international students and ability to speak in
English with peers. The second dimension contains 7 items that address students’
perception on activities that require them to speak in English. Labelled as activity
perception, this dimension measures traits like students’ perceptions on activities
like drama, debates, oral presentations and in-class discussion. Finally, the third
dimension was created with loadings from 6 items. These items measure traits such
as students’ aspiration with respect to speaking in English.

The participants for this study were 338 students from a private university in
Malaysia. The medium of instruction in this university is English. In Malaysia,
English is a second language but it is a very important language especially for
students at the tertiary level. These students were enrolled in various engineering
and technology programmes offered by the university. They were selected based
on the results of the Sijil Pelajaran Malaysia (SPM) Examination, a standardized
examination for all high school students taken at the end of their high school years
(Year 11). The university provides opportunities to both Malaysian and international
students to pursue their studies in engineering and technology programmes.

The respondents completed the survey questionnaires in class voluntarily.
They were asked to indicate the extent to which they felt that each item/statement
described their own perception of their speaking ability, and were reminded that
there was no right or wrong answer to any of the items listed.

The composition of the sample was 56% male and 44% female. This
proportion of gender grouping in the sample was as expected as it is quite common
for male students to do engineering and technology based courses. The majority of
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the respondents were Malays (87%), the largest ethnic group in Malaysia. Other
ethnic groups included other minority ethnic groups in Malaysia, namely, Chinese
(6%), and Indians (2%). The proportion of ethnic representation in the sample was
consistent with the distribution of the university’s population. About half of the
respondents were pre-university students (n=170) and the other half were final year
students (n=168).

Self-Efficacy Level In Relation to Year of Study

This study compares the level of self-efficacy of pre-university students and final
year students. The reason why this comparison was done was to see whether the
length of exposure to English as a medium of instruction has an influence on
the students’ speaking confidence. As indicated in Table 1, the mean scores for
both groups ranging from 1.91 to 2.69, indicate that in general, both groups have
a high self-efficacy level. Both had a high self-efficacy level in their ability to
speak in English even though their length of exposure to English as the medium
of instruction was different. This finding did not confirm the hypothesis of the
researchers who expected a significant difference between the self-efficacy levels
of the two groups. An earlier study conducted by Idrus and Sivapalan (2007) on
pre-university students found that they did have a high level of self-efficacy in
their speaking ability, but when compared to final year students, it was expected
that there should be a significant difference. However, this was not the case for
these two groups of respondents. This may be due to different success criteria for
the two groups. The pre-university students recently graduated from high school
with good results and received distinctions for the English language subject and
during the selection process, they were interviewed in English; thus, they had high
confidence in their ability. The final year students had high self-efficacy in their
speaking ability due to longer exposure to the language. They had been taking all
the courses in English and had taken part in numerous discussions and presentations
in English for at least 4 years. Having survived throughout those years, they felt
confident with their speaking ability. As indicated by Pajares et al. (2007), “...they
interpret the results of their effort, use the interpretations to develop beliefs about
their capability to engage in subsequent tasks, and act in concert with the beliefs
created” (p. 106). The efforts interpreted as successful raise self-efficacy, while
efforts interpreted as failure lower it. In the case of these final year students, they
interpreted their effort as successful, thus leading to high self-efficacy.
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Table 1: Mean scores, standard deviations and t-values for pre-university and
final year students in English language speaking self-efficacy

Dimension Pre-university Final year T-test

mean SD  mean SD T df p
Ability 2.69 0.66 2.20 0.63  7.00%** 336 0.00
Activity perception 2.55 0.71 2.39 0.73 2.04* 336 0.04
Aspiration 1.98 0.69 1.91 0.67  0.88ns 336 0.38

Note: Scale: 1-5, ranging from (1) strongly agree to (5) strongly disagree
The higher the score, the lower the self efficacy level.
*p <0.05, ** p<0.01, ns - not significant

In comparing the dimensions between the two groups, t-test results indicate
that the self efficacy level of the pre-university students were significantly lower
than the final year students in terms of ability (t=7.0, df=336, p<0.01) and activity
perception (t=2.04, df=336, p<0.05). For the final year students, this may be
due to the longer duration of having English as the medium of instruction at this
university. In addition, the majority of these final year students had undergone
industrial internship training for 8 months. During the internship, they had the
opportunity to observe the more experienced workers perform tasks through oral
communication and also they themselves had the experience in communicating in
English. Since they had limited experience and were still not fully confident of their
own abilities, they were inclined to use others with more experience to become
their model. Observing models according to Pajares, Johnson and Usher (2007),
can powerfully influence the students’ self-efficacy beliefs.

However, the difference between the two groups was not statistically
significant in terms of aspiration (t=0.88, df=336, ns). A possible explanation for
this is that English was a second language for most of them. It is true that most of
them were good at speaking in English, albeit they thought that there was still room
for improvement. From the researchers’ vast experiences in teaching in English at
the tertiary level, regardless of the students’ level of studies, they always express
their wish to be better speakers of English. In Malaysia, most people see English
language as having “higher social status” (Renganathan & Chong, 2007:13) for the
reason that being proficient in English especially in speaking makes others respect
them. Hence, they all had the aspiration to become proficient English speakers.
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Self-Efficacy Level In Relation to Gender

This study also made a comparison on perceived self-efficacy between male
students and female students. Engineering and technology fields are dominated by
males students, as such it would be interesting to know whether there is a difference
in terms of their speaking confidence between them. As shown in Table 2, t-test
results indicated that the self-efficacy level of female students was significantly
higher than that of male students in terms of ability (t=4.32, df=336, p<0.01) and
aspiration (t=3.27, df=336, p<0.00). These findings on gender differences are
similar to several previous studies on the relationship between gender and self-
efficacy. Pajares (1996), for example, found that female students exhibited higher
self-efficacy in areas related to language. This notion is also consistent with a study
by Yaakob et al. (1993) on the psychological factors in English language learning
that concluded females have a higher positive attitude towards the language and a
liking for it. This finding shows that even though engineering and technology fields
are dominated by male students, when it comes to speaking ability in English, the
female students are more confident than the male students.

The findings, however, interestingly indicated that the difference between the
two groups were not statistically significant in terms of activity perception (t=1.59,
df=336, ns). One possible reason may be due to the fact that the activities conducted
were either part of their class assignments or extra curricular activities. Therefore,
the students found the activities significant because these activities carried some
weight in their grades and in improving their social skills.

Table 2: Mean scores, standard deviations and t-values for male and female students in
English language speaking self-efficacy

Dimension Male Female T-test

mean SD mean SD T df p
Ability 2.59 0.72 2.27 0.64 4.31%* 336 0.00
Activity perception 2.52 0.74 2.40 0.71 1.59ns 336 0.11
Aspiration 2.06 0.71 1.81 0.63 3.27%%* 336 0.00

Note: Scale: 1-5, ranging from (1) strongly agree to (5) strongly disagree
The higher the score, the lower the self efficacy level.
*p <0.05, **p<0.01, ns - not significant

Self-Efficacy Level In Relation to Ethnicity
As previously stated, Malaysia is a multi-ethnic country with three main ethnic
groups: Malays, Chinese and Indians. In terms of ethnicity, as shown in Table 3,
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ANOVA results indicate that the self-efficacy levels were significantly different
among the ethnic groups in all dimensions.

The results shown in Table 3 indicate that Indian students have the highest level
of self-efficacy in their ability to speak in English, followed by the Chinese and
Malay students. This finding is consistent with the study conducted by Mahyuddin
et al. (2006) which found Indian students as having a higher self-efficacy level than
the Malays and Chinese. This, as suggested by Renganathan and Chong (2007),
may be due to the fact that the Indian students see English language as having a
higher status than their own mother tongue. Being proficient in English, as put
forward by Renganathan and Chong, is seen as a good investment to the Indian
students. Mahyuddin et al’s study on self-efficacy and its relationship to English
language achievement, found that the Malay students have higher self-efficacy than
the Chinese students. However, this study shows that in terms of speaking ability,
the Chinese have a higher self-efficacy level than the Malays. This may be due to
the fact that the Chinese in Malaysia are more likely to use English more frequently
in their daily conversation. Thus they are more confident in using the language.

Table 3: Mean scores, standard deviations and F-values for different ethnic groups
(Malay, Chinese, Indian, Others) in English language speaking self-efficacy

Dimension Ethnic group Mean SD F-valuevalue df Sig.

Ability Malay 2.50 0.68
Chinese 2.11 0.66 6.31%%* 337 0.00

Indian 1.58 0.52

Others 2.27 0.76

Activity perception Malay 2.51 0.72
Chinese 2.33 0.74 3.64% 337 0.01

Indian 1.78 0.47

Others 2.18 0.64

Aspiration Malay 1.93 0.66
Chinese 1.93 0.64 3.06* 337 0.03

Indian 2.71 1.20

Others 1.90 1.90

Note: Scale: 1-5, ranging from (1) strongly agree to (5) strongly disagree
The higher the score, the lower the self efficacy level.
*p <0.05, ** p<0.01, ns - not significant
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The Malays however, feel more comfortable using their mother tongue, the
Malay language, which is also the official medium of communication and instruction
in Malaysia. Thus, they do not find it necessary to acquire another language. As
highlighted by Omar (1992:17), “Although English is officially a second language,
to most of them (the Malays) it just means that it is compulsory as a subject, and it
is not something that one should acquire as an added asset”.

Pedagogical Implications

From the findings of this study, two pedagogical implications have been suggested.
They are (1) highlight communication strategies in teaching, and (2) in group work,
put students of different ethnic backgrounds and gender together.

Highlight Communication Strategies in Teaching

As found in this study, the self-efficacy levels of the respondents are high but this
does not mean that they will always remain high. It is very important that this
high level is maintained. In order to ensure this, teachers should always encourage
students to maintain their level and/or further enhance their confidence level since
the level of self-efficacy depends on the difficulty level of a particular task. The
higher the level of study they are in, the more difficult and challenging their tasks
will be. They will have to do more oral presentations to defend their ideas, thus
they have to be more critical and analytical in thinking. In order to express their
opinion critically, they need to be more apt in speaking English and knowing the
right way to keep the conversation going will enable them to speak fluently.

Some researchers believe that language teachers should raise students’
awareness of achievement strategies, which form part of communication strategies,
to foster acquisition in oral communication. In the interaction the learner decides to
keep the original communicative goal and attempts to compensate for insufficient
means for achieving it. The strategies are approximation (for example, ‘story book’
is substituted for ‘novel’), paraphrase (for example, ‘it can be used to cut fruits’
is substituted for ‘knife”), word coinage (for example, substituting ‘house of the
king’ for ‘palace’), conscious transfer, the deliberate use of the L1 (for example, by
literally translating an L1 expression), appeal for assistance and mime.

Achievement strategies are not new to students; in fact most of them probably
use the strategies frequently but highlighting these to the students will make them
more aware of the purpose of employing the strategies. In most English classes,
even at the tertiary level the students have to do oral presentations. Teachers could
video tape the presentations and when giving feedback to the students on their
presentations, the teacher could show the video and highlight the achievement
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strategies that the students have employed while delivering their presentation. For
instance, if the student use the word ‘house of the king’ instead of ‘palace’, the
teacher may explain to the students that he/she has used an achievement strategy
called word coinage. Then the teacher could ask the student or the rest of the class
to find other examples of the use of this particular strategy. Other achievement
strategies mentioned above may also be explained through the video.

According to Bandura (2006), strategies can be thought of as purposive personal
processes and actions directed at acquiring knowledge or skills. They represent
the necessary tools with which individuals learn and improve their performance
and level of skills. Learners who believe they are learning a useful strategy feel
effective and motivated to apply the strategy, which sharpens their skills (Schunk,
1989) and could make them proficient speakers. Communication strategies taught
at the early stage of their studies would enable learners to use strategies to enhance
their self-efficacy and achievement (Schunk, 1995).

Form Mixed Ethnic and Gender Groups

Learners acquire self-efficacy information from a knowledge of the performances
of others through social comparisons (Schunk & Meece, 2006). Students who
observe peers learning a task may also believe that they can learn it. As such
students should work in groups which consist of both males and females as well as
members from different ethnic backgrounds. This is especially so for small groups
where they can learn better from each other. As shown in this study, Indian and
Chinese students have higher self-efficacy levels in their ability to speak in English
and female students have higher self-efficacy levels than males. Therefore, the
teachers should group the Malay students with the Indian and/or Chinese students.
The group should also be made up of males and females. The Malay students
may then observe and learn from the students of other races. This experience of
observing others perform tasks, known as vicarious experience, may influence the
students’ self-efficacy beliefs.

The university where this study was undertaken has a majority of engineering
students. As the engineering profession continues to be dominated by males, the
percentage of male students is also higher than female students. However, mixing
the students with the opposite gender should not be a problem.

Limitations of the Study and Future Research

Several limitations of the study deserve discussion. Firstly, it should be noted that
this research did not empirically examine the relationships between self-efficacy and
students’ grades in communication skills courses. Previous studies, for example,
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have documented self-efficacy as important predictors of the academic performance
of college students (e.g. Mahyuddin et al., 2006; Zimmerman & Bandura, 1994).
A systematic investigation of the relationships between self efficacy and students’
grades in communication skills courses would be valuable to better clarify the
findings. Secondly, this study adopted a quantitative approach to gauge feedback
from a large number of respondents. It would be desirable for future research to
conduct a combination of quantitative and qualitative approaches to get a more in-
depth perspective on the topic.

Despite these limitations, the present study has made considerable progress
in achieving the main aim of this research stated earlier. The findings could
assist in providing the beginning of empirical work on self-efficacy issues in the
Malaysian context. What is important is that the weaknesses were recognized and
acknowledged. Further research to fill the gaps left here would be a useful way
forward.

Conclusion

Good communication ability is a skill that must be acquired by every student
especially engineering and technology students at the tertiary level. With
this ability they will have a better future in their careers and lives, as it is also
considered an important survival skill in this era of globalization. Self-efficacy
has been hypothesized to affect individual’s task choices, effort, persistence and
achievement (Bandura, 1997; Schunk, 1995). Compared with learners who doubt
their capabilities, those who feel self-efficacious about learning or performing a
task competently are apt to participate more readily, work harder, persist longer
when they encounter difficulties, and eventually, achieve a higher level of self-
efficacy.

As language educators, we must be cognizant of what factors contribute to the
perceived speaking ability of these students and the reasons behind them so that
they can be helped should they face any problems in the future. Enhancing students’
self-efficacy beliefs may help them achieve more in the English language learning
process. It is hoped that the findings of this study will provide the educators with a
better way to understand students, especially engineering and technology students,
in order to guide them to be better speakers of English.

72



The English Teacher Vol. XXXVII

References
Bandura, A. 1986. Social foundations of thought and action: A social cognitive
theory. Eaglewood Cliffs, NJ: Prentice Hall.

Bandura, A. 1990. Conclusion: Reflections onnotability determinants of competence.
In R.J. Sternberg & J. Kolligian, Jr. (Eds.), Competence considered, pp. 315-
362. New Haven & London: Yale University Press.

Bandura, A. 1993. Perceived self-efficacy in cognitive development and functioning.
Educational Psychologist, 28(2): 117-148.

Bandura, A. 1997. Social-efficacy: The exercise of control. New York: Freeman.

Bandura, A. 2006. Adolescent development from an agentic perspective. In F.
Pajares & T.Urdan (Eds.), Self-efficacy beliefs of adolescents, pp. 1-43.
Greenwich, CT: Information Age Publishing.

Beebe, L. 1983. Risk-taking and the language learner. In H. Selinger & M. H.
Long (Eds.), Classroom oriented research in second language acquisition, pp.
39-65. Rowley, MA: Newbury House.

Chan, S. H., & Abdullah, A. N. 2004. Exploring affect in ESL writing behaviour.
Retrieved March 24, 2006 from www.melta.org.my/ET/2004/2004-1.pdf.

Ellis, R. 1985. Understanding second language acquisition. Oxford: Oxford
University Press.

Ford, J. D. 2006. Student perceptions of communication: Undergraduate engineers’
views of writing and speaking in the classroom and workplace. Journal of
STEM Education, 7(1 & 2): 34-41.

Huang, S. C., & Chang, S. F. 1996. Self-efficacy of English as a second language
learner: An example of four learners. ERIC #: ED396536.

Idrus, H., & Sivapalan, S. 2007. Perceived self-efficacy of ESL students with regard
to their oral communication ability. Conference Proceedings. Paper presented
at International Conference on Social Sciences and Humanities 2007, Bangi,
Malaysia.

Katz, A. 1996. Teaching style: A way to understand instruction in language
classrooms. In K. Bailey & D. Nunan (Eds.), Voices from the language
classroom, pp. 57-87. New York: Cambridge University Press.

Kitao, K. S., & Kitao, K. 1996. Testing Communicative Competence. The Internet
TESL Journal. 11(5). http://iteslj.org/Article/Kitao-Testing.html.

73



The English Teacher Vol. XXXVII

Klassen, R. 2002. Writing in early adolescence: A review of the role of self-efficacy
beliefs. Educational Psychology Review, 14: 173-203.

Lucas, J. 1984. Communication apprehension in the ESL classroom: Getting our
students to talk. Foreign language annals, 17(6): 593-598.

Mahyuddin, R., Elias, H., Loh S. C., Muhamad, M. F, Noordin, N. & Abdullah,
M. C. 2006. The relationship between students’ self-efficacy and their English
language achievement. Jurnal Pendidik dan Pendidikan, 21: 61-71.

Mikulecky, L., Lloyd, P. & Huang, S. C. 1996. Adult and ESL literacy learning
self-efficacy questionnaire. ERIC #: ED394022

Omar, A. H. 1992. The linguistic scenery in Malaysia. Kuala Lumpur: Dewan
Bahasa dan Pustaka.

Overseas graduates lack soft skills too. February 4, 2007. The Star Online. Retrieved
April 27, 2007 from http://thestar.com.my/education/story

Pajares, F. 1996. Assessing self-efficacy beliefs and academic success: The case for
specificity and correspondence. Paper presented at the Annual Meeting of the
American Educational Research Association, New York.

Pajares, F., Johnson, M. J., & Usher, E. L. Aug. 2007. Sources of writing self-
efficacy beliefs of elementary, middle, and high school students. Research in
the Teaching of English, 42 (1): 104 —120.

Renganathan, S., & Chong, S. L. 2007. The use of English as a social practice in
a multilingual and multi-ethnic community. Conference Proceedings. Paper
presented at International Conference on Social Sciences and Humanities
2007, Bangi, Malaysia.

Riemer, M. J. 2002. English and communication skills for the global engineer.

Global Journal of Engineering Education, 6 (1:, 91-100.

Schunk, D. H. 1989. Self-efficacy and achievement behaviors. Educational
Psychology Review, 1: 173-208.

Schunk, D. H. 1995. Self-efficacy in education and instruction. InJ. E Maddux (Ed.),
Self-efficacy adaptation, and adjustment. Theory, research, and applications.
pp- 281-303. Greenwich, CT: Information Age Publishing.

Schunk, D. H., & Meece, J. L. 2006. Self-efficacy in adolescence. In F. Pajares
& T. Urdan (Eds.), Adolescence and Education. pp. 71-96. Greenwich, CT:
Information Age Publishing.

74



The English Teacher Vol. XXXVII

Sibet, M. P. 2005. Leaping out of the unemployment line. Teaching &
Learning  Bulletin,6. Retrieved April 27, 2007 from http://www.calm.
unimas.my/insite6/

Shuman, L. J. Jan 2005. ABET “Professional skills” — Can they be taught? Can
they be assessed?. Journal of Engineering Education. Retrieved June 8, 2007
from http:/findarticles.com/p/articles/mi_qa3886/is_200501/ai_n9521126

Wong, S.L. 2005. Language learning strategies and language self-efficacy.
Investigating the relationship in Malaysia. RELC Journal, 36 (3): 245-269.

Yaakob, N. F, Elias, H., & Mahyuddin, R. 1993. Psychological factors influencing
English language learning among university students. Research report, Faculty
of Educational Studies, Universiti Putra Malaysia.

Zimmerman, B. J., & Bandura, A. 1994. Impact of self-regulatory influences
on writing course attainment. American Educational Research Journal,
31(4): 845-862.

75




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (sGray)
  /CalRGBProfile (None)
  /CalCMYKProfile (None)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /UseDeviceIndependentColor
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 10.00000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e55464e1a65876863768467e5770b548c62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc666e901a554652d965874ef6768467e5770b548c52175370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA (Utilizzare queste impostazioni per creare documenti Adobe PDF adatti per visualizzare e stampare documenti aziendali in modo affidabile. I documenti PDF creati possono essere aperti con Acrobat e Adobe Reader 5.0 e versioni successive.)
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020be44c988b2c8c2a40020bb38c11cb97c0020c548c815c801c73cb85c0020bcf4ace00020c778c1c4d558b2940020b3700020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken waarmee zakelijke documenten betrouwbaar kunnen worden weergegeven en afgedrukt. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents suitable for reliable viewing and printing of business documents.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


